
 

 

 
 
 
 
21st July 2017 
 
Miss Ann Shevlin 
St. Mary’s RC Primary School 
Rockingham Close 
Uxbridge 
Middlesex UB8 2UA 
 
Assessment Date:  6th July 2017 
 
Parents queue up for their children’s places at this happy, friendly and highly successful 
school. From the smallest child to the Chair of Governors, everyone agreed, “This is a family 
school.”  The school leadership would love to open up its doors to more pupils, but the site 
will not allow it.  Instead, the leadership is disseminating its good practice and high 
aspirations to neighbouring schools and teachers in training and thus enabling many more 
children than its own pupils to benefit. 
 
Aspiration to academic achievement is only one aspiration in this school.  The heart motif is 
everywhere, in children’s posters illustrating the school’s Values, for example.  The school 
has welcomed Traveller children in the past, who have done well.  Every class supports its 
own favourite charity. 
 
The school is rightly proud of its 2016 DfE award for effective use of its Pupil Premium 
Grant.  The letter inviting the school to receive its award says, “The reason that you have 
been selected is that you are one of the high-achieving schools in the country in terms of 
the progress and achievement of your disadvantaged children since 2011.”  No other school 
receiving this award has been seen by this IQM assessor and it is a worthy celebration of St 
Mary’s Inclusive practice. 
 
In reply to the assessor’s question, “How is the school so good?”, Governors felt that the 
Headteacher’s “humility”, “being hard on ourselves” and “seeing hurdles before they come” 
were underlying essentials, along with the motto, “Better never stops”. 
 
I recommend that St Mary’s be awarded the Inclusion Quality Mark and that it be 
reassessed in three years’ time.  The school already has the characteristics of a Centre of 
Excellence should they wish to pursue this. 
 
Assessor:   Barbara Curry 
 
Findings confirmed by Inclusion Quality Mark (UK) Ltd:  
 

 
…………………………………………. 
Joe McCann MBA NPQH 
Director of Inclusion Quality Mark (UK) Ltd 
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Name of School: St. Mary’s RC Primary School 

Headteacher: Miss Ann Shevlin 

Date of assessment: July 6th, 2017 

Website: http://www.st-marys.hillingdon.sch.uk/  

Assessor: Barbara Curry 

Successful: Yes 

 
Context of the School and Sources of Data 
 

The school was judged to be “Outstanding” in an Ofsted inspection in May 2012, 
“Outstanding” again in a very recent Diocesan inspection and last year was awarded the 
local Pupil Premium Award for its particularly efficient use of PP funding towards 
excellent outcomes for disadvantaged children. 
 
Alongside steadily improving pupil progress, the school faces the challenge of year-on-
year poorer baseline achievement.  EAL pupils now comprise 45.2% of the number on 
roll and the number of pupils with diagnosed or suspected autism has risen.  The 
percentages of pupils with SEN support and Statements/EHCPs are roughly average 
nationally. 
 
The school is hugely oversubscribed, with 189 pupil applications chasing 30 available 
places this year. 
 
Portfolio and Other Supporting Evidence 
 

Interviews:  Headteacher, Deputy Headteacher, SENCo/Inclusion Manager, Chair of 
Governors and Inclusion Governor, Y1 and Y2 pupils informally at lunchtime, several 
girls informally outdoors at lunchtime, 14 members of School Council formally, three 
parents including Chair of PTA at start of school day.  Informal interviews with TAs 
supervising lunchtime play. 
 
Documentation:  Inclusion file with all related policies, website, pupil progress data 
2015-2107, Ofsted 2012, Diocesan inspection 2017, School Inclusion files, website with 
policies, Head’s reports to Governors, Inclusion Action Plan, feedback to parents on 
questionnaires, notices in school, newsletters. 
 
Observations: Arrivals at “soft start” to school day, learning walk and visits to all year-
groups with lessons in progress.  Lunch with children in dining hall and observations of 
all age groups at play outdoors. 
 
 
 
 

http://www.st-marys.hillingdon.sch.uk/
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Element 1 - The Inclusion Values and Practices of the School 
 

Evidence: Tour of school, interviews with parents, senior staff and governors, informal 
and formal conversations with pupils from R to Y6.  Displays and policies, evidence of 
policies put into practice (marking, performance management etc) PP Action Plan. 
 

Strengths:- 
 

• From the smallest child to the Chair of Governors, everyone interviewed said, “This is a 
family school”.  Every child is known and loved. Adults walk calmly around the school, 
smiling.  The smiles are catching!  The school revisits its Mission Statement every year 
so it is thoroughly understood: “With Jesus, we learn together through faith and love”. 

 

• Everyone is included: parents/carers, pupil and all members of staff are asked to share 
their views about what works well in the school and their suggestions to make it 
better.  The School Council is truly democratic and makes a tangible difference to 
decision-making. 

 

• Able children do very well compared to their peers nationally and children facing 
challenges to their progress are expertly supported with intervention programmes 
such as Occupational Therapy, Early Birds and social skills groups for ASD.  Able 
children make very good progress through differentiated challenges and “Mastery” in 
class and RM Maths in Y6.  Individualised programmes enable children with particular 
challenges to access learning e.g. visual cues and timetables which are the same all 
through the school. 

 

• Extra-curricular Clubs are free, varied and numerous: science, netball, Maths, art and a 
free workout for parents. 

 

• A notable feature of St. Mary’s is the close relationships the school has established with 
partner schools and with its local authority.  An example is the mutually beneficial 
work with Hillingdon Manor Special School. 

 

• This strongly Catholic school, with very few non-Catholic children, teaches about other 
faiths, so that children learn to respect others: “We are not about making judgements”. 
Sex education is also linked to personal respect. 

 

• Children think about others they can help.  Each class chooses its own charity to 
support.  This year, moved by news stories, Y6 chose Refugees. 

 

• Growth Mindset is an important feature of work here: in the Nursery children enjoy 
the story: “Giraffes can’t dance!” and the precepts of Growth Mindset are developed 
through the year groups as children progress through the school. 

 

• Nursery children wear the school PE uniform. In this way, they feel part of the school 
but are also free to move and play adventurously. 

 
Areas for Development:- 
 
• There are no specific areas for development.  The school identifies its own priorities 

and is never satisfied that it cannot continue to improve.  
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Element 2 – The Learning Environment, Resources and ICT 
 
Evidence:  Tour of school, lessons in progress, lunchtime indoors and outdoors. 
 
Strengths:- 
 
• This well-maintained school building is attractive and welcoming.  Bright colours 

and lowered ceilings, with carpeting throughout, give the whole school a modern 
feel, all within the framework of a 100-year old building with some original features 
displayed and preserved. 

 
• There has been imaginative conversion of some small spaces into useful office and 

teaching rooms. 
 
• The restricted urban site prevents further development (see below), but good use 

has been made of its potential, with each age group having their own appropriate 
outdoor area with climbing equipment and space for ball games for older children.  
A small garden with raised beds has been rebuilt and is currently being replanted: 
this area is popular with children who want to play quietly.  

  
• Quiet spaces are available for children who need to be away from others for a while. 

Headphones can be used to reduce aural stimuli. 
 
• Playground safety surfaces have been installed on the advice of the LA:  these have 

reduced accidents (but are hot to the touch and radiate heat, in warm weather -see 
below). 

 
• Teachers make good use of local open spaces such as “The Rec” and an urban farm to 

give children larger outdoor spaces to enjoy. 
 
• The site has been carefully and thoroughly inspected for accessibility by Governors.  

It is also a very secure site, surrounded by fencing and walls and accessible only 
through gates which are kept locked except when monitored. 

 
• Classrooms and corridors are bright, cheerful and decorated with consistency 

between year-group areas, with teaching aids such as “working walls” and 
behaviour management “traffic lights” in every room.  The cleanliness and order of 
small equipment in use was impressive at this late stage in the school year:  
balances, plastic clocks and stickle bricks used in Maths lessons were all clean and 
hygienic, with clearly-labelled storage. 

 
• The school is well equipped for ICT, with good use of IWBs in classrooms, some 

iPads and the use of IRIS technology in a recent research project.  A technician visits 
fortnightly as part of the contract to maintain equipment in good condition. 

 
• People are the key to the excellent relationships at St. Mary’s.  Governors, senior 

leaders, staff, parents and children trust each other, because they share the same 
ambitions for their children and the same Faith. 
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Areas for Development:-  
 
• The school’s attics are extensive and have not yet been made useable as teaching or 

storage spaces.  Possibly in the future, some interesting small teaching and 
meeting/office spaces might be created there? 

 
• There is scope for further planting in the playground areas: using fencing in front of 

an unsightly wall would enable creepers or trailing plants to grow and provide 
shelter for “minibeasts” such as snails.  Having ivy or a climbing hydrangea along a 
bare wall by the planters would cool down that area in hot weather.  Perhaps each 
child in a gardening club could have their own(low-placed) hanging basket or wall-
trough to maintain?  Looking after plants and watching seeds grow is highly 
therapeutic for some children. 

 
• In the past, bird feeding and the growing of food have been enabled on the school 

site.  Perhaps parents could contribute to reviving these projects. 
 
• IRIS technology can develop teachers’ and TAs’ ability to self-evaluate and improve 

their teaching. This might be developed to add to the already excellent performance 
management in the school. 
  



IQM Self-Evaluation Report 

© Inclusion Quality Mark (UK) Ltd                   2015/2016 

 

Element 3 – Learning Attitudes, Values and Personal Development 
 
Evidence:  Relevant policies e.g. Anti-Bullying, SEN, Behaviour Policy, Consequences 
folder, meeting with 14 members of School Council and other children informally. 
 
Strengths:- 
 
• Children see all around them the school’s motto: “With Jesus, we learn together 

through faith and love”.  These are not empty words: every year, the motto is 
revisited and re-imagined by the children, expressed in beautiful artwork around 
the school.  Children also contributed to a mosaic decoration in a small courtyard. 

 
• Children in every class are constantly reminded of “Growth Mindset”.  In this school, 

there is progression from class to class in children’s understanding and application 
of the concept.  In Year 1, the comment, “I don’t like hard work” is answered by 
“Hard work makes my work better.”  In Year 2, the comment, “This will do” is 
answered by “Is this my best work?”.  In Year 6, the question, “If you hear yourself 
thinking, “What grade did I get?”, then tell yourself, “I can become better at this.”  In 
the Reflection Area, children learn, “I can calm myself down” and a poster reminds 
them to “Take a deep breath”. 

 
• Concerns are discussed and children know how to use the “worry boxes” and that 

they will get help.  Children answer questionnaires which search out any worries: 
“Are you happy at school?”, “Do you think people care about you at school?” and “Do 
you get the chance to help other children at school?” and in the most recent survey, 
100% of pupils answered “Yes”. 

 
• Children in Year 6 discuss concepts in the Beatitudes such as the relationship 

between “Being Merciful” and the value of “Forgiveness” related to the lives of Pope 
Francis and Nelson Mandela.  One pupil impressively offered the line, “Hunger and 
Thirst for Righteousness” during the conversation, relating it to Pope Francis’s 
condemnation of “lazy Bishops”. 

 
• Every child learns to speak in public and has opportunities to perform on the school 

stage, all through school.  Children’s confidence in speaking and clarity of speech, are 
strengths of the school. 

 
• Every effort is made by the school to ensure that opportunities such as after-school 

clubs are available to all.  This includes seeking out pupils who are not registered 
with clubs and making adjustments for families who struggle to collect them at the 
end of a session.  

 
• Behaviour management is very clearly set out for pupils and staff so that there is no 

room for inconsistency.  Nursery children are included in this.  The emphasis is on 
positive behaviour management and children were extremely well behaved on the 
day of the visit and clearly enjoyed the incentives to behave well, such as “Star of the 
Week” awards, the “Red Letter” surprise and choosing a reward for the winning 
House (baking and dodgeball were popular this year).  Stages towards warnings and 
sanctions are clear to all, with a graduated list of consequences ending in a “red 
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card”.  Poor behaviour is called “making the wrong choice”.   Poor behaviour is very 
rare. 
 

• Responsibilities are part of life at St. Mary’s.  In every class, Pupil Ambassadors greet 
the visitor and explain what the class is learning.  Year 5 children look after trays 
and act as sports leaders for younger children.  Children with hearing impairments 
are expected to take responsibility for where they sit in class. 

 
• Children understand why there are rules.  For example, the School Council could 

think of several different reasons why school uniform was a good idea. 
 
• Pupil Voice is listened to and respected. 
 
• Pupils are kept safe and their medical needs are well looked after. 
 
• Pupils are well cared for physically as well as emotionally.  TAs in the playground 

remind children to drink water and spend time in the shade.  They have a good 
routine for calming children down before they re-enter the building. 

 
Areas for Development:- 
 
There are no specific areas for development. 
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Element 4 - Learner Progress and the Impact on Learning 
 
Evidence:  School end of year data (’17), pupil progress records, pupils’ book scrutiny, 
Learning Walks observations, Outreach timetable (Hillingdon Manor), SEN Action Plan 
2016-17, Pupil Premium Awards letter 2016. 
 
Strengths:- 
 
• The latest formal assessment results were available on the day of the IQM visit and 

though as yet unratified, they continue the upwards trend of pupil attainment.  This 
year, 77% (Reading and Writing) to 80%(Maths) of pupils in KS1 have met required 
standards and 84% (Reading) to100% (GSP) of KS2 have met required standards, 
with over a quarter of KS2 pupils attaining higher levels in Reading and Writing, 
nearly half in GSP and 39% attaining higher levels in Maths.  

 
• There is very good data on the performance of children receiving Pupil Premium 

funding and meticulous tracking of their progress.  More able PP children in Maths 
join a lunchtime RM club and others are encouraged and supported in making the 
most of all opportunities available. 

 
• The school maintains meticulous ongoing records and analyses of all pupil progress 

and reacts quickly if a pupil is not meeting expectations in learning.  Records show 
if a child is EP, PP, EAL, SEMH, OT etc, so that any multiple barriers are clear to see 
and so that any patterns or trends are clear. 

 
• Pupils’ books show teacher stamps as well as evaluative comments: “You have met 

your lesson objective” and a chart at the front of the book shows ongoing recording 
of targets met, including “at greater depth” targets.  There are “hot”, “very hot” and 
“flaming hot” challenges.  Children choose to aim for “must, could and should” 
targets in lessons and teacher’s expectations are very clear: e.g. in Y2, “Start 
sentences with bossy verbs” and “Could include time connectives”.  Codes such as 
“EBI” (even better if) are in use by older children in their own self-evaluations. 
Children in all classes colour smiley faces to show how they feel they did in a lesson. 

 
Areas for Development:- 
 
• Areas of progress which are less easy to measure include children’s social, 

emotional, communication and wellbeing.  The school might consider a combined 
assessment and support system such as THRIVE, but has other good advice to hand 
in its local network.  
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Element 5 – Learning and Teaching (Monitoring) 
 
Evidence:  Whole-school monitoring folder, LA monitoring report May 2017, Tour of 
school including lessons in progress. 
 
Strengths:- 

 
• The Local Authority’s recent external observations commented on “varied and 

differentiated lessons with challenge for all pupils”. 
 
• Performance management is an integral part of the school’s way of working.  As a 

Teaching School, very good systems are already in place for observing and 
recording the quality of teaching.  Clear success criteria against agreed targets for 
development are matched to the Teaching Standards document.  Learning Walks 
with a focus, engage the teacher in discussion about what is working well, what 
could be improved and suggested actions. 

 
• Pupil book Scrutinies record areas of strength and areas for development, with an 

evaluation of impact two months later. 
 
• There is very good understanding that vulnerable children need qualified teacher 

time and should not become dependent on TAs. 
 
• Very careful tracking of progress is combined with differentiate challenges for 

pupils, allowing children to make the best progress they can without being 
constrained by ability labels. 

 
• One example of teachers aiming to give every child equal opportunities was the use 

of name-cards when questioning pupils, ensuring that everyone had their chance to 
answer. 

 
• Pupils’ views are sought, for example about homework.  In response to the 

statement, “Homework is always challenging and makes me think”, 100% of pupils 
answered “Yes”. 

 
Areas for Development:- 
 
• The school is constantly reassessing its own effectiveness and has excellent local 

sources of advice and support. 
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Element 6 – Parents, Carers and Guardians 
 
Evidence:  Three parents spoken to informally at start of school day, including Chair of 
PTA.  Parent questionnaires, newsletters and school feedback. 
 
Strengths:- 
 
• Parents are very positive about the school.  Their views are sought in questionnaires 

(the most recent being in May ’17) and there is very fast feedback and action on 
anything they feel is not perfect.  Currently, the homework policy, which was agreed 
on parents’ suggestions three years ago, is about to be reviewed.  The fact that the 
school is heavily oversubscribed is evidence enough that parents are very happy. 

 
• Senior staff members meet parents personally at the start of the school day.  The 

“soft start” enables useful conversations and the sharing of any concerns. 
 
• Class reps chosen from among the parents help to maintain good information and 

communication between home and school. 
 
• The PTA is active with fundraising and social events such as fetes and Bingo nights, 

and also prepares the Children’s Liturgy for church services.  As the Chair of the PTA 
said, “We are a community, not a committee”. 

 
• Children’s uniform is in immaculate condition, showing a high level of commitment 

on the part of parents. 
 
• Clear guidelines about the permitted contents of lunchboxes have been put together 

by children.  They include a little treat on Fridays: a realistic approach which is more 
likely to get parental conformance. 

 
• Well-used and slightly battered homework diaries are checked daily by TAs: 

towards the end of the school year, it was clear how regularly these have been 
passed between home and school and how hard the parents and staff work to ensure 
good communication. 

 
• CPD is carefully managed and linked to the School Improvement Plan.  

 
Areas for Development:- 
 
• The school identifies parents needing help with school documentation, including 

translation where needed.  Newsletters, including from Governors, are user-friendly 
and attractive.  However, the school might consider providing, for less literate and 
EAL parents, simpler versions of some policies on the website. 
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Element 7 – Governing Body and Management 
 
Evidence:  Diocesan inspection 2017, Headteacher’s Reports to Governors, policies on 
website, interview with Chair of Governors and Inclusion Governor. 
 
Strengths:- 
 
• Governors here have a long-standing relationship with the school and speak of the 

many changes they have seen, the biggest change being the nature of the school’s 
intake, with a much-increased ethnic mix and greater deprivation in the area.  The 
school’s leadership comments of Governors, “They are always available”.  The Parish 
Priest is an active Governor who is “very visible” in school. 

 
• Ofsted commented on Governors’ “good feel for the school and visible close work 

with the Headteacher”.  Governors produce their own very attractive newsletter for 
parents, explaining their work briefly and illustrating with photographs some of the 
school’s recent successes.  The work of Governors was also praised in the recent 
Diocesan inspection.  

 
• Policies are updated and ratified regularly, with dates noted. 
 
• Governors include education professionals who are very much involved in school 

development, having been included in planning for and then evaluating the success 
of initiatives such as Learning Walks and visual timetables.  They maintain their 
Governor training, including, recently, training on RAISE interpretation. 

 
• Governors see the Headteacher as “inspirational” and talk about their respect for 

her.  They are very clearly aware of environmental threats and opportunities for the 
school, currently worrying about the new funding model.  They aim to be “proactive, 
not reactive” if they see dangers ahead. 

 
•  The close attention to detail of the school’s management can be best exemplified by 

the clear checklist for every teacher moving classrooms, among other things, to 
ensure the staple remover is left for the next teacher.  Any teacher will understand 
the importance of such clear expectations to their wellbeing. 

 
• This is the third year of the school’s status as a Teaching School and research is 

constantly used to inform developments, such as optimal allocation of TAs.  The 
school is “outward-looking”, identifying settings and personnel who can enhance 
provision and to whom the school can be helpful.  They are selective: “We bought in 
our own EP” and buy into some LA provision such as “Triple P”, but also other 
outreach.  Governors are also aware of the danger of “spreading ourselves too 
thinly”. 

 
Areas for Development:- 
 
• Governors and senior leadership are self-evaluating and form a highly skilled and 

able team. They lead the school forward professionally and they know the school’s 
priorities. 
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Element 8 - The School in the Community 
 
Evidence:  Discussions with Governors and parents, interviews with senior staff, tour of 
school with notices and displays. 
 
Strengths:- 
 
• The main community link for the school is the church.  The new Parish Priest has 

opened up the church to local families so successfully that a congregation of around 
250 a few years ago has now grown to around 850.  The Priest comes into school 
and eats fish and chips with the children on Fridays.  He serves on the Governing 
Body.  The links between St Mary’s school and its parish are so close that they are 
almost indistinguishable. 

 
• The school has to maintain a strict admissions policy, for which it receives no 

complaints or appeals help from the LA.  Fortunately, there have been no appeals 
this year, which may be because admissions rules are so clear that there can be little 
argument. 

 
• Translation services are available through the LA, which also provides good CPD, 

such as recent ASD training for staff. Hillingdon also offers a wealth of support to the 
school around Autism (Hillingdon Autistic Care and Support) and the school has 
close relationships with Hillingdon Manor Special School (for ASD) which has 
offered training to St Mary’s staff, for example in Lego Therapy training in lieu of 
training offered by St Mary’s. 

 
• Uxbridge College works with the school around student placements. 
 
• The nearby Children’s Centre provides good support for parents and there are good 

links between its staff and the school Nursery.  Nursery staff also maintain good 
contact with local childminders to enable a smooth transfer to school. 

 
• Citizenship Day organised by Hillingdon Borough is attended by the school. 
 
• Bell Farm Christian Centre offers Triple P parenting classes. 
 
• Charity fundraising is an important part of the school’s work, opening children’s 

eyes to the human need around them.  
 
• “Bikeability”, police and fire brigade visits and Hillingdon Borough’s Safer Routes to 

School scheme help children to learn safety skills as they become more independent 
in their busy, urban environment. 

 
• The Groundwork Trust has helped the school with garden developments. 
 
• The school includes in its curriculum a world-wide understanding of important 

political events, e.g. so that Y6 children know about Nelson Mandela and the ANC. 
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Areas for Development:- 
 
• More help for school planting might come through The Princes Trust, which often 

helps with small projects.  The school might also find local garden centres to offer 
plants, and local (police checked) retired people longing for a garden to cherish. 


